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We are excited about starting a new year of Dia-
logue at CRDH. Last year, Dorothea Bye launched 
this newsletter to share news about cutting-edge 
CRDH research between universities, disciplines, 
and with the community partners who play an in-
tegral role in our work. Drawing from the strong 
foundation that she built, we are looking forward 
to extending Dialogue in new directions this 
year. 

The theme of this issue is “Conversations about 
Culture and Community”. Our goal was to seek 
out fresh and thought-provoking perspectives 
on CRDH research. In the first article, we present 
some intriguing ideas for development and fu-
ture planning proposed by members and train-
ees at our first CRDH retreat. Then, we provide 
a summary of the Canadian Child Care Cur-
riculum study from three perspectives: the re-
searchers themselves (Drs. Nina Howe and Ellen 
Jacobs), the project coordinator, and two partici-
pating educators. Next, we chat with two CRDH 
doctoral trainees (Lina Saldarriaga and Jonathan 
Santo) about what they have learned from pur-
suing training and research in different cultures. 
Finally, the incoming CRDH director (Dr. William 
Bukowski) describes the mandate of Dialogue, 
and how it fits into our centre.

We welcome your feedback, suggestions, and 
ideas. This publication is for you, so please let 
us know how we are doing and if there is any-
thing that you would like to read about in future 
issues. 

 - Sarah Fraser and Holly Recchia, Editors

CRDH is funded by the 
FQRSC (Programmes 
des regroupements
stratégiques)

In This IssueConversations About
  Culture and 
    Community
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At the beginning of May 2008, CRDH research-
ers and trainees spent two days team building 
and planning for the future of the Centre. With 
the careful organization of Donna Craven (CRDH 
Administrator), Lisa Serbin (departing Director 
of the CRDH), Bill Bukowski (newly appointed 
Director), and a team of faculty and gradu-
ate students, the two days were filled with dis-
cussion about what the CRDH is and what the
CRDH can be. 

WHAT CRDH IS

The Centre consists of five research axes, each of 
which makes a unique contribution to the lifespan 
developmental approach. During the retreat, dif-
ferent CRDH faculty members were nominated as 
Axis leaders; 

Axis 1: Infancy and Early Childhood (Dale Stack);  
 
Axis 2: Adolescence (Anna Beth Doyle); 

Axis 3: Transition to Familyhood (Paul Hastings)

Axis 4: Healthy Aging (Carsten Wrosch)

At present, Methodology (Axis 5) encompasses 
all the other axes. Progress in creating, adapting, 
and applying innovative research designs is core 
to all of the axes. With this axis structure in mind, 
participants of the retreat engaged in dynamic ex-
changes on how to improve and fortify the future 
of the CRDH.

WHAT CRDH CAN BE

The retreat brought together Centre research-
ers and trainees from different disciplines (i.e., 
psychology, education, sociology, decision sci-
ence) and different institutions (UQAM, Univer-
sité de Laval, McGill, Concordia) with the goal 
of improving upon our existing infrastructure. 
Discussions of inter-university and interdisciplin-
ary research arose, with an emphasis on promot-

Building a Better Centre: The CRDH Retreat
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ing inter-university relations. 
Some suggestions were: 
cross-lab visits, funding for a 
practicum in another lab, ro-
tating Centre activities (e.g. 
seminars) in different loca-
tions, and recruiting train-
ees from each participating 
institution to develop future 
CRDH activities. In addition, 
faculty members started to 
build exciting collaborative 
research projects that crossed 
lines between disciplines and 
institutions. Further, mem-
bers discussed how to pro-
mote knowledge translation 
activities and build stronger 
ties with the community 
members who are integral 
partners in our research. 
Knowledge translation (KT), or sharing our de-
velopmental research with a wider audience (i.e. 
the public, policy makers), is an important part 
of Methodology. The creation and launching of 
“Dialogue” last year (editor: Dorothea Bye), was 
an important and concrete step in making our 
research accessible to a wider audience. A sug-
gestion for the upcoming year was to have a KT 
workshop, so that we can better understand what 
KT is, what resources exist for KT activities, and 
how to best present our research and its outcomes 
to the public.

BEHIND WORK, THERE HAS TO BE PLAY!

While there is no doubt that the hard work dur-
ing the discussion periods paid off, the retreat 
was also a great way to kick back and have fun! 
Meals, breaks, and a cocktail hour made informal 
conversations with new friends and colleagues 
easy. Planned bonding activities including a mov-
ie night and the photo scavenger hunt also added 
to the fun and enhanced relations among all atten-
dees. As one of the student organizers involved 
with this retreat, I can easily say that despite my 

five years as a graduate member of CRDH, this re-
treat was one of the first times I fully understood 
what an excellent Centre we have, what great 
people are a part of it, and what potential we have 
for the future.

- Sarah Fraser

The Photo Scavenger Hunt: One Group Makes a Creative Attempt
at Human Geometry

A Serene Setting Helped to Foster Creative Ideas
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A few years ago, Drs. Nina Howe and Ellen Ja-
cobs (EJ), two professors in the department of 
Education at Concordia University, made a troub-
ling observation. In their assessments of the qual-
ity of early childhood environments, classrooms 
were consistently scoring lower on the quality 
of their activities than any other measures. Nina 
Howe explains that activities’ scores encompass 
“the curriculum – how kids are spending their 
day... free play, sand, water, music, art, math, sci-
ence.” Both researchers were concerned about 
why these scores were low, and wondered about 
underlying causes: “We looked back at educators, 
what curriculum planning means, and the whole 
concept of constructivism” (EJ). Constructivist 
learning principles conceptualize the child as an 
active participant in his/her own education. An 
educator who aids this constructive learning pro-
cess by providing flexible curriculum activities is 
fundamentally important for child development. 

IN-SERVICE PROFESSIONAL
DEVELOPMENT AND PROCESSES
OF BELIEF CHANGE

With these issues in mind, the researchers de-
signed an HRDC1 (http://www.hrsdc.gc.ca/)- 
funded project to examine curriculum regulations 

Learning About Learning: Perspectives on the 
Canadian Child Care Curriculum Study

and policies across Canada, as well as a large-scale 
intervention study to examine the potential bene-
fits of constructivist professional development 
on child care quality. Nina Howe differentiates 
between two types of professional development: 
preservice (e.g., attending university, CEGEP, or 
college) and inservice (continuing education): 
“Pre-service training is important for delivering 
high quality curriculum… [but] in many other 
professions, doctors for example, you’re expected 
to keep yourself abreast of current developments. 
Why should it be any different for early child edu-
cators?” Educators who participated in the study 
echoed this sentiment: “[inservice professional 
development] challenged us a bit… you’ve been 
in the field so long, you get a little stale, a little flat. 
You do get caught up in the everyday, and you 
don’t sit back and question yourself.” 

Their inservice intervention study was unique in 
that it compared three groups: one group of edu-
cators received constructivist reading materials, a 
second participated in traditional workshops on 
constructivist principles, and the third interacted 
with a consultant over a 16-week period. In this 
latter approach, the consultant “refocused [the 
sessions] according to the needs of the educators” 
(EJ). Goranka Vukelich, the project co-ordinator 
(and a doctoral student affiliated with CRDH) 
notes that this flexible approach had numerous 
benefits: “[The educators’] desire to really make 
a difference in their centres was fueled by having 
this consultant come in… you really need an op-
portunity to reflect, to digest the information, and 
take ownership. And that’s what we saw.”  The 
educators themselves appreciated how the study 
helped them to reflect on their own values and 
how they translate into practice: “You don’t often 
think about the environment, your interpretation, 
your way of being with the children. The consult-
ant would always ask us why - it was good to 

Drs. Nina Howe and Ellen Jacobs
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come to the ‘why’”.  
One major finding was that teachers’ beliefs about 
education when they entered the study had a 
substantial impact on how they responded to 
the intervention. Despite the fact that preservice 
teacher education generally promotes construc-

tivist principles, Nina Howe noted that 
some educators did not fully endorse 
these ideas: “[Some educators] think that 
education is imparting knowledge… We 
would ask them to describe their philoso-
phy, and they would claim that they’re 
constructivist, but when you probe a 
little further you realize that they may 
not have the whole picture.” These dif-
ferences in beliefs had implications for 
teachers’ behaviour with children. When 
teachers endorsed more didactic (i.e., 
instructivist) beliefs, the quality of their 
interactions with children was lower. In 
contrast, when teachers endorsed con-
structivist beliefs, children’s divergent 
thinking skills (e.g., creativity) increased 
more over time. 

For their part, the teachers described a 
dynamic process of belief change as they 
gained experience in the field, though 
they were not initially taught construc-
tivist principles in their preservice edu-
cation: “You truly believe what you learn 
in school is the way you should be doing 
it… but it wasn’t working. You work at it, 
you work at it, and then you change and 
evolve.” 

IMPLICATIONS FOR FUTURE
RESEARCH AND PUBLIC POLICY

Based on their experiences teaching 
together in the same classroom, the 
educators highlighted areas for future 
research. In addition to the beliefs and 
styles of individual educators, they noted 
that a positive environment was contin-
gent upon the fit between the philoso-

phies of different educators working in the same 
classroom. As such, future studies could examine 
how the correspondence between co-educators’ 
styles can either help or hinder optimal group dy-
namics.   

Children Develop Their Knowledge About Rockets
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Children Visually Document Their Walk to Find Ducks

With regards to public policy, the researchers 
noted that educators across Canada do generally 
receive preservice education on curriculum plan-
ning. However, the value of strict government 
regulations on curriculum content is somewhat 
controversial: “If we want the educators to be 
constructivist in their approach, can you do that 
if you have to spend a specific number of hours 
on literacy or gross motor? Sometimes there’s a 
clash of philosophy and programming” (EJ). Yet, 
both researchers and the project coordinator were 
unanimous in their recommendations for more 
funding to be allocated to quality inservice profes-
sional development. The pedagogical consultant 
model that inspired the intervention is rarely seen 
or funded in Canada. Goranka Vukelich notes: 

“We know we have to feed the children, pay the 
staff, pay the bills, and professional development 
is often seen as an extra. It shouldn’t be. It should 
be seen as an integral component of the core.”

- Amanda Quance
& Holly Recchia

An educator training manual entitled Pathways to 
Constructivism, developed based on the results of 
this study, is available for purchase in English or 
French from Nina Howe (nina.howe@education.
concordia.ca). 

1 Human Resources Development Canada
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Lina: I take a similar perspective. I’m working on a 
project with Ana Velasquez, in which we examine 
how norms and values in a particular setting will 
influence behavior. For example, we are investi-
gating whether the violent context in Colombia 
influences peer norms of aggression as compared 
to Montreal. Then we examine how these norms 
affect other processes (e.g., peer victimization, 
prosociality) at multiple levels. 

HR: What are the differences between research environ-
ments in Canada and Colombia?

Lina: One thing I admire in the Canadian context 
is that Centres like CRDH exist. There are many 
processes implicated in human development that 
are best studied together. In Colombia, there is 
more emphasis on targeted and applied research 
initiatives. We have complex social problems that 
research can potentially help to solve, so those 
areas take priority. In Colombia, social sciences 
don’t receive a lot of money, because medicine and 
engineering are prioritized. When I was award-
ed one of 20 scholarships from the government 
agency Colciencias (www.colciencias.gov.co), 
only two awards were for research in the social 

Lina Saldarriaga and Jonathan Santo are doc-
toral CRDH trainees working with Dr. William 
Bukowski in the Department of Psychology at 
Concordia University. Jon completed his Master’s 
(MA) thesis at Concordia, whereas Lina complet-
ed her MA at the Universidad de Los Andes (Bo-
gotá) (www.uniandes.edu.co). Both are currently 
conducting research in Montreal, as well as the 
Colombian cities of Barranquilla and Bogotá. In 
the dialogue that follows, they reflect on their re-
search experiences in Canada and Colombia with 
one of the dialogue editors, Holly Recchia (HR). 

HR: Can you tell me about your cross-cultural stud-
ies?

Jon: I’m working on a number of general overarch-
ing themes. For example, we are investigating the 
nature of self-esteem in different contexts. We’re 
always embedded in culture. I’m not interested in 
identifying the characteristics of a particular cul-
ture but rather examining how this ever-present 
characteristic of context permeates our lives. So in 
all of my studies, I am considering issues of gen-
eralizability across cultures.

There and Back Again: Students’ Tales of
Research in Canada and Colombia

Jon and Lina pose for a snapshot with children at 
Monseñor school in Bogotá

Jon chats with a student at Monseñor school
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sciences. A lot of the money in Colombia goes into 
war, which does not leave much for research. 

Jon: It’s difficult to make sure research being con-
ducted around the world is widely circulated. 
That’s one reason I’m a big fan of the ISSBD1 

(www.issbd.org). They try to make connections 
between researchers in different countries. Aca-
demics in Europe and North America are well-
funded and can publish their research widely. 
However, researchers working in Africa or South 
America don’t necessarily have the funds to get 
textbooks or journal articles, and this sharing is 
invaluable to them. So creating individual con-
nections between people at these conferences is a 
way to begin building bridges.

HR: What have you learned by pursuing research in 
multiple countries?

Jon: I became more conscious of considering dir-
ect applications for research findings after con-
ducting studies in Colombia. Here, a research 
study may not have any direct impact on the 

schools; you’re simply doing a study. Meanwhile, 
in Bogotá, where violence is so salient, you begin 
to ask yourself how your findings can be applied 
to the students, the teachers, and the school. 

Lina: We’re not learning things just for the fun of 
learning things. We’re learning things to help ef-
fect critical change. I could say that, since arriving 
in Canada, I have progressed more than ever as a 
researcher, because I have been able to take a dif-
ferent perspective. I think that’s the biggest source 
of learning. 

Jon: It’s true. They don’t recommend that people 
go to the same school for their MA and PhD, be-
cause you would have the same ideas influencing 
everything you’re studying. Yet the ideas circulat-
ing at McGill and Concordia may not be so vastly 
different. So working with people from other lo-
cations in the world, you learn that there are dif-
ferent ways to approach a problem.

1 International Society for the Study
  of Behavioural Development

Lina poses with students from Nuestra Señora del Pilar school in Bogotá
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A Message From the Incoming Director
CRDH has two inter-related goals.  Research in CRDH is aimed at the creation of new knowledge 
about multiple facets of human development across the life span. Related to this challenge is the goal of 
explaining what we have learned to our community partners.  These partners are a broad and hetero-
geneous group.  They include health care professionals in hospitals, CLSCs and clinics;  teachers at all 
levels of education, administrators of schools and daycares, members of school governing boards, and 
school commission personnel; the agencies and foundations that fund our research; and of course the 
participants in our studies and, in some cases, their parents.  Members of CRDH reach out to these 
partners in many ways.  Many of us have frequent personal context with some of our partners.  Others 
interactions are less frequent and more formal.  All of these opportunities are meant to be mutually 
enriching.  We hope to keep our partners informed of our progress and to learn from their comments 
about our work and how they understand it relative to the challenges they face in their activities. 

One important means by which CRDH has tried to establish contact with partners is through the pub-
lication of Dialogue.  The doctoral students who edit and contribute Dialogue aim to highlight the 
work done in each of the four main sectors of the centre – early childhood development, school-age 
and adolescent well-being, parenting, and successful aging.   We hope that all the readers of Dialogue 
will benefit by reading about our activities, whether they are directly related to their work or in another 
domain of inquiry.  

-W. M. Bukowski

The Dialogue CRDH team:
Holly Recchia
Sarah Fraser

Translation Services: Logi-Trad
Graphic Design: Greg Gilmore


